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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Grafham Grange School 

Number of pupils in school  Primary: 3  

Secondary: 51 

Proportion (%) of pupil premium eligible pupils Primary : 66.7% 
Secondary : 58.8% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022/2023 to 2025/2026 

Date this statement was published Oct 22 

Date on which it will be reviewed June 23 

Statement authorised by Robin Bertrand - Head 
Teacher 

Pupil premium lead Robin Bertrand 

Governor / Trustee lead Leigh Edser 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 32,320 

Recovery premium funding allocation this academic year £29,022 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year £ 61,342 

Before completing this template, you should read the using pupil premium guide and 

the appropriate example statement available on the pupil premium page.  

Before publishing your completed statement, you should delete the instructions (text 

in italics) in this template, including this text box. 

https://www.gov.uk/government/publications/pupil-premium
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If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 
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Part A: Pupil premium strategy plan 

Statement of intent 

You may want to include information on: 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve as high attainment as possible across all 

subject areas. The focus of our pupil premium strategy is to support disadvantaged 

pupils to achieve that goal, including progress for those who are achieving the national 

average attainment score. We will consider the challenges faced by vulnerable pupils, 

such as Children looked After. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the attainment gap and at the same time will benefit the non-

disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is 

the intention that non-disadvantaged pupils’ attainment will be sustained and improved 
alongside progress for their disadvantaged peers. Our strategy is also integral to wider 

school plans for education recovery, notably in its targeted support through the 

National Tutoring Programme for pupils whose education has been worst affected, 

including non-disadvantaged pupils. Our approach will be responsive to common 

challenges and individual needs, rooted in robust diagnostic assessment, not 

assumptions about the impact of disadvantage. The approaches we have adopted 

complement each other to help pupils excel. To ensure they are effective we will: ·  

 ensure disadvantaged pupils are challenged in the work that they’re set ·  
 act early to intervene at the point need is identified  

 adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 
achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate under-
developed oral language skills and vocabulary gaps among many 
disadvantaged pupils. 
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2 Assessments, observations, and discussions with pupils suggest 
disadvantaged pupils generally have greater difficulties with phonics 
than their peers. This negatively impacts their development as readers 

3 Our assessments and observations indicate that the education and well-
being of many of our disadvantaged pupils have been impacted by 
partial school closures to a greater extent than for other pupils. These 
findings are supported by national studies. This has resulted in 
significant knowledge gaps leading to pupils falling further behind age-
related expectations, especially in maths 

4 Our attendance data this year indicates that attendance among 
disadvantaged pupils has been between 64 - 68%. This figure 
compares to 74% attendance of non PP pupils. 

 

74% of PP pupils have attendance of less than 90% categorising them 
as PA. This compares to non-PP pupils who have 52 % PA.   

 

Our assessments and observations indicate that absenteeism is 
negatively impacting disadvantaged pupils’ progress. 
 

5 Our assessments (including wellbeing survey), observations and 
discussions with pupils and families have identified social and emotional 
is-sues for many pupils, notably due to bullying, and a lack of 
enrichment opportunities during school closure. These challenges 
particularly affect disadvantaged pupils, including their attainment. 
Teacher referrals for support have markedly increased during the pan-
demic.  

 

All pupils (59% of whom are disadvantaged) currently require additional 
support with social and emotional needs, with all receiving small group 
interventions. 

 

6 Build a overarching alternative provision support system to engage and 
support the most disadvantaged pupils and the serial non-attenders. 

  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral and vocabulary among 

disadvantaged pupils. 

 

language skills and Assessments and 
observations indicate significantly im-
proved oral language among all pupils 
particularly among CLA pupils. This is 



 

5 

evident when triangulated with other 
sources of evidence 

Improved reading attainment among all 

pupils particularly CLA pupils. 

 

Currently we are establishing 
benchmarks to create accurate targets 
for all areas of literacy. Our intention is 
that KS3 reading outcomes in 2025/26 
show that all disadvantaged pupils met 
the relevant and expected literacy 
standard. 

Improved maths attainment for all pupils at 

the end of KS3 

 

Currently we are establishing 
benchmarks to create accurate targets 
for all areas of numeracy. Our intention 
is that KS3 reading outcomes in 2025/26 
show that all disadvantaged pupils met 
the relevant and expected numeracy 
standard. 

To achieve and sustain improved wellbeing 

for all pupils in our school, particularly our 

disadvantaged pupils 

 

Sustained high levels of wellbeing from 
2025/26 demonstrated by:  

- qualitative data from student 
voice,  

- student and parent surveys and 
teacher observations ·  

- a significant reduction in bullying ·  

- a significant increase in 
participation in enrichment 
activities. Particularly among our 
CLA pupils 

To achieve and sustain improved 

attendance for all pupils, particularly our 

CLA pupils 

Currently we are aiming to exceed the 
London SEMH attendance averages which 
sits at 76.8% of all SEMH pupils attending 
SEND schools. 

Our aim is to achieve this by July 23. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 24,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of 

standardised 

diagnostic 

assessments. Training 

for staff to ensure 

assessments are 

interpreted and 

administered correctly 

Standardised tests can provide 
reliable insights into the specific 
strengths and weaknesses of each 
pupil to help ensure they receive the 
correct additional support through 
interventions or teacher instruction:  

 

1 

Creation of a maths 

Teaching and Learning 

Responsibility lead, to 

develop and improve 

maths teaching across 

the school in line with 

DfE guidance. 

The lead will engage 

with our local Academy 

schools within the trust 

develop literacy 

teaching teaching 

through CPD. 

The DfE non-statutory guidance has 
been produced in conjunction with 
the drawing on evidence-based 
approaches:  

The reading framework: teaching the 
foundations of literacy - GOV.UK 
(www.gov.uk) 

 

There is strong evidence that 
teachers’ pedagogical and content 
knowledge within specific subjects 
has a significant impact on pupil 
outcomes: 

What-Makes-Great-Teaching-
REPORT.pdf (suttontrust.com) 

1 

Embedding dialogic 

activities across the 

school curriculum. 

These can support 

pupils to articulate key 

ideas, consolidate 

understanding and 

extend vocabulary. We 

will purchase 

Teachers will have CPD sessions on 
Dialogic approaches. A dialogic 
approach focuses on “building 
understanding and deepening insight 
through questioning and dialogue”. 
This critical and important process is 
known as inter-personal learning 
(IPL) in child development. The 
teacher will facilitate inter-personal 

1 

https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.gov.uk/government/publications/the-reading-framework-teaching-the-foundations-of-literacy
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
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resources and fund 

ongoing teacher 

training and release 

time 

learning for children in a 
conversational style. 

Purchase of a DfE 

validated Systematic 

Synthetic Phonics 

programme to secure 

stronger phonics 

teaching for all pupils. 

Phonics approaches have a strong 
evidence base that indicates a 
positive impact on the accuracy of 
word reading (though not 
necessarily comprehension), 
particularly for disadvantaged pupils: 

2 

Improve the quality of 

social and emotional 

(SEL) learning. 

SEL approaches will 

be embedded into 

routine educational 

practices and 

supported by 

professional 

development and 

training for staff. 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g., improved academic 
performance, attitudes, behaviour 
and relationships with peers 

5 

Technology purchase 

to support access to 

software for AP.  

Technology to support our students 
in accessing alternative provisions 
for assessment and learning  

2,6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 19000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of a 

programme to improve 

listening, narrative and 

vocabulary skills for 

disadvantaged pupils 

Oral language interventions can 
have a positive impact on pupils’ 
language skills. Approaches that 
focus on speaking, listening and a 
combination of the two show positive 
impacts on attainment 

1,4 
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who have relatively low 

spoken language skills 

 

Additional phonics 

sessions targeted at 

pupils who require 

further phonics 

support. 

 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. 
Targeted phonics interventions have 
been shown to be more effective 
when delivered as regular sessions 
over a period up to 12 weeks 

2 

1:1 ELSA support Elsa support students in social skills, 
emotions, bereavement, social 
stories and therapeutic stories, 
anger management, self-esteem, 
counselling skills such as solution 
focus and friendship. 

5,6 

1:1 counselling  Listening to students' academic, emo-
tional, social, and behavioural con-
cerns in an open and non-judgemen-
tal way. 
Working directly with students to de-
velop solutions and set achievable 
goals. 
Assisting with conflict mediation and 
resolution between students, students 
and teachers, or parents and teach-
ers to ensure students' goals are not 
disrupted. 

 

5,6 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 17,342 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

A Whole staff training 

on behaviour 

management and anti-

bullying approaches 

with the aim of 

Both targeted interventions and 
universal approaches can have 
positive overall effects 

5 
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developing our school 

ethos and improving 

behaviour across 

school. 

Embedding principles 

of good practice set 

out in the DfE’s 

Improving School 

Attendance Advice.  

This will involve 

training and release 

time for staff to 

develop and 

implement new 

procedures and 

appointing 

attendance/support 

officers to improve 

attendance  

CPD training for staff and 
attendance support officer. 

1,2 

Transport  Ensures students are in school  1 

Wellbeing support  Provision of support (uniform, 
medical etc)  

1,4 

Pastoral support  Support students’ wider concerns on 
a daily basis 

4 

 

 

Total budgeted cost: £ 61,342 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

We have analysed the performance of our school’s pupils during the 2021/22 academic 
year using key stage 4 performance data and our own internal assessments. 

Key stage 4 results and our internal assessments suggest that, despite some strong 
individual performances, the progress and attainment of the school’s pupils in 2021/22 
was below our expectations. Our analysis suggests that the reason for this is primarily 
the ongoing impact of COVID-19 and the extra impact that covid 19 has had on SEND 
pupils. 

DfE has strongly discouraged comparison of a school’s 2022 performance data with 
results in previous years. The impact of COVID-19 makes it difficult to interpret why the 
results are as they are.  

Wider outcomes: 

Our assessments and observations during 2021/22 suggested that wider development 
outcomes for our all our pupils varied significantly. Our analysis of the reasons for this 
pointed primarily to the ongoing impact from COVID-19 and the extra impact that covid 
19 has had on SEND pupils as well as their SEMH needs. 

Most pupils demonstrated an improvement in communication skills, and life skills as we 
were able to provide more opportunities to support them with activities in 2022. 
However, the impact of COVID-19 on behaviour, wellbeing and mental health 
continued to affect pupils to varying degrees. As with education outcomes, the impact 
of all these challenges was greatest on our disadvantaged pupils, as has been 
evidenced across the country.  
 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Nudge Education provide a variety of 
bespoke services for young people who 

Nudge Education  
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are chronically disengaged, out of 
education, or at risk. 

Academy21 provides live, interactive 
online teaching and learning. We are 
experienced at working with schools and 
local authorities to deliver quality 
alternative provision. 

Academy 21 

The farm support and facilitate Animal 
Assisted therapy and Learning, offering 
programmes to children and young 
people with additional needs, including 
emotional well-being and mental health. 

Elysian farm 

Brinsbury College – West Sussex Brinsbury College 

Skillway - The aim of Skillway is to 
motivate and instil confidence in 
disadvantaged or disengaged young 
people by teaching them practical 
craft skills in a workshop environment. 
The students we work with are generally 
finding it hard to accept and work within 
the very academic environment of school, 
or are home-tutored. 

Skillway 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that we are not 

funding using pupil premium or recovery premium. That will include:  

 Working in partnership with local colleges to provide opportunities such as taster 

courses, link programmes and mentoring to enable young people with SEN to 

familiarise themselves with the college environment and gain some experience 

of college life and study. 

 Arranging work-based learning that enables pupils to have first-hand experience 

of work, such as apprenticeships, traineeships, and supported internships, 14-16 

placements and work experience. 

Planning, implementation and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected.  

We looked at several reports, studies and research papers about effective use of pupil 

premium and the intersection between socio-economic disadvantage and SEND. We 

also looked at a number of studies about the impact of the pandemic on disadvantaged 

learners. The pandemic has also given us deeper insights into family life for those from 

disadvantaged backgrounds and we have been able to forge stronger relationships 

with parents/guardians as a result.  

When the EEF resumes we will using it to look at the performance of disadvantaged 

pupils in school like ours. We will be contacting schools with particularly positive 

outcomes for disadvantaged pupils to learn from their approach. 

In addition to the pupil premium funded activity outlined above, We will be putting a 

sharp focus on supporting teachers to develop their professional practice and train in 

specialist areas, allowing them to develop expertise and share them with other staff.  

We will be using the EEF’s implementation guidance to set out our plans and put in 
place a robust evaluation framework for the duration of our three-year approach. This 

will help us to make adjustments and quality improvement to secure better outcomes 

for pupils over time. 

 

 


